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I. Overview of NCATE Accreditation

Scope of NCATE Accreditation

The NCATE accreditation process focuses on the Professional
Education Unit, which is defined as the administrative body at a
college or university that has primary responsibility for the
preparation of school personnel.

The professional education unit must include in its
accreditation review All Programs in the institution for the
initial and advanced preparation of teachers and other school
professionals to work in P-12 settings.
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I. Overview of NCATE Accreditation

Standards Driven and Performance Based Accreditation

NCATE applies its Unit Standards to the professional education
unit as a whole.

Assessment and evaluation data should be Disaggregated by
Program and by off-campus, alternate delivery, and alternative
route programs.

Assessment data on candidates must be disaggregated for
program and unit review by the States in which candidates are
living at the time they take the assessment.
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NCATE Vocabulary

= Unit Accreditation vs.
Program Review

= Initial Programs vs.
Advanced Programs

= Unit Standards vs.
SPA Standards

= (Candidates vs. Students

= (Clinical Faculty vs.
= Professional Education Faculty

= BOE vs. UAB

GLOSSARY

Glossary of NCATE Terms

Accsmiaton. (1) A puoces fos sscng and cubanclng ocademic and ducatiorsl qualy though veluniary st
NCATEnncmd.lmlnn informs the public that an institution has oifessi education unit that has mer
standards of qualit: (2) The decision rendered by NCATE when
ot iniont Pms-.m education unit meets NCATE! standards and mquirements.

Accreditarion Action Report. The report issaed by the Unir Accredication Board thar indicares the unics sccreditation
sranas, standards met, and the ares for tmprovement o which the uals should repond in it anmsl rports.

ditation with Coudid, An NCA di decisi dered by the Unit A di Boand fol-
loming o corslming i cht licaes e e e e b NOATE ot When,
the UAB renders this decision, the unit muintains its accredited status but must satisfy conditions by mesting the
=) within 13 months.

Accreiltrion with Probathon. An NCATE scsrediton dechion rdered by he Unk Accrvdinion Bosrd il
lowing a continuing visit that indicacs that the unit does not mest one ar more of the NCATE standards and
ervasive problems across standards that limit ics capacity to offer quality programs thar adequately prepare o
. If accreditation with probation is granted, the unit must schedule an on-site visic within 18 months of the
semester in which the probationary decision was re

Accuracy in Assessinent. The assamnce chat assessments are of the e and content such thar
R T ey

key
measure what they purport to measure. To this end, the amessments sha th the andards and/ar
Ieuing profiiencics tha they ase designed to measure

Adjunct Faculty. Pare-time in the prafessional educstion unit who are not full time employees of the insti-
wrion. See Pars-simie Faculty and Profesional Educarion Faculty

P:‘-ﬁum. nnhan: aureate levels for (1) the continuing education of teachers wha have
ne.duud mmpnedini (2) the of other schoal Advanced programs
Fommocly watd mdhdudemr:?l,xpednﬂn— and doctorsl degree programs as well as non-
dagme]ioemumpmgxmp&mdndu stbaccalaureate level. Examples of these programs include those for
teachers who are preparing for a second license at the graduate level in a field diffecent from the feld in which they
have their first license, progme for teacher: who are sseking a master's degree in the feld in which they teach; and
programs not tied to licensure, m-.[mgmmlucum.zﬂumudmmumM I.nnd.d.il‘lm nd‘mmedlp
Lnrfzd.:d:m For ot sche<l p as schoel schel p dmini

tors, and reading specialists.

Altetnate Route +. Postbaccalareate programs designed for individuals who did not prepare as educa-
tors during their undergraduate studies. These programs, which usually lead to a unis recommendation for @ state
Ticense, sccomimodate the schedules of sdults apd rocogrize thelr salicr academic preparation and Life xpercnces
In some Instances, candidates may be employed as educatars while enrolled. Examplee include MAT programs,
programs that operate in professicnal development schaols, and Troops to Teachers programs. They are sometimes
called nontraditional programs.

Ansual Report. The AACTE/NCATE Jaint Data Callection Report that is required of all NCATE-affliated insti-
turicns s a condition of scereditation. A compilation of these reports serves as primary decumentation far Board of
Examiners teams as they prepare for on-site accreditation visits,

Atea for Improvement (AF1). A sarement cieed by the Board of Examiners or the Unit Accredicasion Board indi-
cating that a unit has not met expected levels of evement in one or more elements of o standard. The Board of
Examiners may cice one or more areas for mprovement and sl recommend that the sandard is mes.

Assessment. An evaluated activity or task used by a program or unit to determine the extent to which specific
leaning proficiencies, cutcomes, or standands have been mastered by candidates. Assssments naually include an
instrument that decails the tack or activiey and a scoring guide uted to evaluare the task ar activiy:

A Data. Quantificd he remilts of an evabaathve activity o task designed ta
determine the extent to which candidates meet specific learning proficiencies, outcames, or standands.

Asseisment Systetm. A compuchensive and integrated set of evaluation meassres that provides information for use

P
in monitaring candidate performance and managing and improving unit aperations and programs for the prepar-
tion of profesional educators
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1. Standard
2. Rubric

3. Supporting
Explanation

Structure of the Unit Standards

Standard 1: Candidate® Knowledge, Skills, and Professional

Dispositions

Candidates preparing to work in schools as teachers or other school professionals know
and demonstrate the content knowledge, pedagogical content knowledge and skills, peda-
gogical and professional knowledge and skills, and professional dispositions necessary to
help all students® learn. Assessments indicate that candidates meet professional, state, and

institutional standards.

la. ConTENT KNOWLEDGE FOR TEACHER CANDIDATES
(Initial and Advanced Preparation of Teachers)

UNACCEPTABLE

Teacher candidates have inadequate
knowledge of content that they plan to
teach and are unable to give examples
of important principles and concepts
delineated in professional, state, and
institutional standards. Fewer than 80
percent of the units program com-
pleters pass the content examinations
in states that require examinations
for licensure. Candidates in advanced
programs for teachers do not have an
in-depth knowledge of the content
that they teach.

ACCEPTABLE

Teacher candidates know the con-
tent that they plan to teach and can
explain important principles and con-
cepts delineated in professional, state,
and institutional standards. Eighty
percent or more of the units program
completers pass the content examina-
tions in states that require examina-
tions for licensure. Candidates in
advanced programs for teachers have
an in-depth knowledge of the content
that they teach.

TARGET

Teacher candidates have in-depth
knowledge of the content that they
plan tw teach as described in pro-
fessional, state, and
standards. They demonstrate their
knowledge through inquiry, critical
analysis, and synthesis of the sub-
ject. All program completers pass the
content examinations in states that
require examinations for licensure.
Candidates in advanced programs for
teachers are recognized experts in the
content that they teach.

institutional
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Standard 1
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Standard 1

Candidate Knowledge, SKkills, and Dispositions

Candidates preparing to work in schools as teachers or other
school personnel know the content of their fields, demonstrate
professional and pedagogical knowledge, skills, and dispositions
and apply them so that students learn. Assessments indicate
that candidates meet professional, state, and institutional
standards.
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II. Elements in Standard 1

Teacher Candidates (ITP & Advanced Teaching)
la  Content Knowledge

1b  Pedagogical Content Knowledge & Skills

1c  Professional & Pedagogical Knowledge & Skills
1d  Student Learning

Other School Professionals
le  Knowledge & Skills
1f  Student Learning

All Candidates
1g  Professional Dispositions
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1a. Content Knowledge for Teacher Candidates

1a. Content Knowledge for Teacher Candidates
= (Candidates know subject matter

= (Candidates can explain concepts in professional, state, and
institutional standards

= 80 percent or more of program completers pass the content exam
for state licensing, in states that have such an exam

= (Candidates in advanced programs for teachers have an in-depth
knowledge of the content that they teach
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The meaning of 80%...

1. Unit Accreditation - Standard 1

= Requires that 80% of the completers across all programs
pass their content tests

2. National Program Recognition

= Requires that 80% of the completers in the program pass the
content test
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1b. Pedagogical Content Knowledge and SKkills

1b. Pedagogical Content Knowledge and SKills for Teacher Candidates

= (Candidates have broad knowledge of instructional strategies -
pedagogical and content

= (Candidates can present content in clear and meaningful ways
= (Candidates can integrate technology in presenting

= Advanced level candidates™

» Have an in depth understanding of content and theories related to
pedagogy and learning

» Are able to select and use a broad range of strategies
> Are able to explain choices _I.
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1c. Professional and Pedagogical Knowledge & Skills

Initial Teacher Candidates

= Candidates can apply their professional and pedagogical
knowledge and sKkills

= Sociological, historical, philosophical foundations
= Professional ethics, law and policy

= (Candidates consider school, family and community contexts
= (Candidates consider prior student experiences
= (Candidates know major schools of thought

= Candidates can analyze research findings
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1c. Professional and Pedagogical Knowledge & SKkills

Advanced Teacher Candidates

= Reflect on practice

= Engage in professional activities

= Know school, family, and community context
= (Collaborate with professional community

= Are aware of current research

= (Can analyze educational research and policies; implications
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1d. Student Learning for Teacher Candidates

Initial Teacher Candidates
= (Candidates focus on student learning as shown in:
» Assessments, adjustments, and monitoring of student learning

» Development of meaningful learning experiences based on
developmental levels and prior experience

Advanced Teacher Candidates
= (Candidates in advanced programs

» Have thorough understanding of major concepts and theories
related to assessment

» Apply these theories and concepts

» Analyze and use student, classroom, and school performance data

» Are aware of and use school and community resources —I-

NCATE Yi Huang
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1e. Knowledge & SKills for Other School Professionals

1e. Knowledge and Skills for Other School Professionals

= Have adequate understanding of professional knowledge

= 80 percent rule
= Know students, families, and communities
= Use research to improve practice

= Use technology to improve practice

= Support student learning
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1f. Student Learning for Other School Professionals

1f. Student Learning for Other School Professionals
= QOther school professionals create positive learning environments
= They understand:

» Developmental levels

» Student, family, and community diversity

» The policy context in which they work

Pedagogical knowledge for other school professionals, such as librarians
and reading specialists, who teach on a regular basis can be found in the
professional standards for those fields.

NCATE Yi Huang

Vice President for Accreditation, NCATE




»* <

1g. Expectations for Professional Dispositions

Professional Dispositions

Professional attitudes, values, and beliefs demonstrated through both
verbal and non verbal behaviors as educators interact with students,
families, colleagues, and communities. These positive behaviors
support student learning and development.

= NCATE expects institutions to assess professional dispositions
based on observable behaviors in educational settings.

= The two professional dispositions that NCATE expects institutions
to assess are fairness and the belief that all students can learn.
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1g. Professional Dispositions for All Candidates

1g. Professional Dispositions for All Candidates
e Candidates are familiar with expected professional dispositions

* Dispositions in professional, state, and institutional standards are
reflected in their work

 All candidates demonstrate classroom behaviors consistent with the
ideals of fairness and the belief that all students can learn

* Candidates demonstrate professional dispositions
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Program Reviews as Evidence of Meeting Standard 1

National Recognition State Program Approval

National Reviews by SPAs (Specialized State Reviews by the State Agency
Professional Associations) Responsible for Program Approval

= Provides an in-depth expert review of programs based on
national/state standards in the various program areas

= Provides the unit and BOE with information and data to use in
response to Standard 1
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Alignment of Program Review with Standard 1

Content Rubric element
1a

Professional & Pedagogical Rubric elements

Knowledge & SKkills 1b, 1c, & 1e

P-12 Student Learning Rubric elements
1d & 1f
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III. Institutional Report and Exhibits

Standard 1
1. The “Big” Question Related to the Standard

2. Moving Toward Target or Continuous Improvement

3. Exhibits
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The “Big” Question Related to Standard 1

Standard 1

1.1 What do candidate assessment data tell the unit about
candidates’ meeting professional, state, and institutional
standards and their impact on P-12 student learning? For
programs not nationally/state reviewed, summarize data
from Kkey assessments and discuss these results.
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1.2 Moving to the Target or Continuous Improvement

1.2a Standard on which the unit is
moving to the Target Level

= Describe areas of the standard at
which the unit is currently
performing at the target level.

= Summarize activities and their
impact on candidate performance
and program quality that have led
to target level performance.

= Discuss plans and timelines for
attaining and/or sustaining target
level performance as articulated in
unit Standard 1.

1.2b Continuous Improvement

= Summarize activities and changes
based on data that have led to
continuous improvement of candidate
performance and program quality.

= Discuss plans for sustaining and
enhancing performance through
continuous improvement as articulated
in unit Standard 1.




Exhibits

C—— ——

1.3 EXHIBITS

1.3.a  State program review documents and state findings

1.3.b  Title Il reports submitted to the state for the previous three years

1.3.c Key assessments and scoring guides used for assessing candidate
learning against standards and proficiencies identified in the unit’s
conceptual framework

1.3.d Data and summaries of results on key assessments, including
proficiencies identified in the unit’'s conceptual framework (Data
should disaggregated for off-campus, alternative delivery and
alternative route programs)

1.3.e  Key assessments and scoring guides used for assessing professional
dispositions, including fairness and the belief that all students can
learn

1.3.f Data and summaries of results on key assessments of candidates’
professional dispositions (Data should disaggregated for off-campus,
alternative delivery and alternative route programs)



Exhibits

1.3 EXHIBITS

1.3.g Examples of candidates’ assessment and analysis of P-12 student
learning

1.3.h Samples of candidates’ work (e.g., portfolios at different
proficiency levels) from programs across the unit

1.3.i Follow-up studies of graduates and summaries of the results
1.3, Employer feedback on graduates and summaries of the results

1.3.k  Data collected by state and/or national agencies on performance of
educator preparation programs and the effectiveness of their
graduates in classrooms and schools, including student achievement
data, when available
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IV. Areas for Improvement (AFI)

Common Areas for Improvement Cited for Standard 1

1a. Content Knowledge for Teacher Candidates

= The unit has less than an 80 percent pass rate for its program
completers on the licensure examination that is required for state

licensure.

= The unit lacks sufficient evidence that candidates demonstrate
adequate content knowledge (Initial).

= The unit lacks sufficient evidence that candidates demonstrate an in-
depth knowledge of the content that they teach (Advanced). _I_
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IV. Areas for Improvement (AFI)

1b. Pedagogical Content Knowledge and SKills for Teacher Candidates

= The unit lacks sufficient evidence that candidates demonstrate
adequate pedagogical content knowledge and skills (Initial).

= The unit lacks sufficient evidence that candidates demonstrate an in-
depth understanding of the content of their field and of the theories
related to pedagogy and learning (Advanced) .

= The unit does not ensure that candidates, with the exception of xxx
program candidates, demonstrate the pedagogical knowledge
necessary to help all students learn (Initial and Advanced).

|

NCATE Yi Huang

Vice President for Accreditation, NCATE




»* <

IV. Areas for Improvement (AFI)

1c. Professional and Pedagogical Knowledge and SKkills for Teacher
Candidates

e The unit lacks sufficient evidence that candidates demonstrate
adequate professional and pedagogical knowledge and skills (Initial).

* The unit lacks sufficient evidence that candidates demonstrate in-
depth professional and pedagogical knowledge and skills (Advanced).

* The unit does not ensure that all candidates possess the professional
knowledge and demonstrate the professional skills necessary to help
all students learn (Initial and Advanced).
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IV. Areas for Improvement (AFI)

1d. Student Learning for Teacher Candidates

The unit lacks sufficient evidence that candidates assess and analyze student
learning, make appropriate adjustments to instruction, and monitor student
progress (Initial).

The unit does not ensure that candidates focus on student learning, use
assessments in instruction, and develop meaningful learning experiences for P-12
students based on their developmental levels and prior experiences (Initial).

The unit lacks sufficient evidence that candidates thoroughly understand the
major concepts related to assessing student learning, regularly apply them in their
practice, and make data-driven decisions so that all students can learn (Advanced).

The unit does not ensure that candidates of other school professionals are able to
create positive environments for student learning and understand and build
upon the developmental levels of P-12 students with whom they work; the

diversity of students, families, and communities; and the policy contexts within
which they work (Advanced).
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V. Target Level Performance

Target Level Performance

With the implementation of the new accreditation option of
Continuous Improvement (CI), NCATE is expecting units to
demonstrate movement toward and performance at the target
level.
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V. Target Level Performance

Element 1a. Content Knowledge for Teacher Candidates

Possible examples of target-level activities:

= Teacher candidates' involvement in research projects in the content
area.

= Exemplary performance of teacher candidates on robust content
assessments.

= Advanced teaching candidates serving on committees developing state
and national standards in their content fields, and presenting at state
and national meetings.
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V. Target Level Performance

Element 1b. Pedagogical Content Knowledge and SKkills for Teacher
Candidates

Possible examples of target-level activities:

= Teacher candidates are involved in innovative projects using new
technologies that are helping a greater number of students to become
proficient or advanced in the subject matter.

* The unit has redesigned its secondary education programs to involve more
content specialists in the design and application of assessments during
clinical practice to determine that candidates have developed their
pedagogical content knowledge and are demonstrating it in their classroom
practices.

= Advanced candidates are actively involved in research projects in their
classrooms to identify students’ misperceptions and myths about the content
field and develop strategies for correcting them.
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V. Target Level Performance

THE MINUTE PAPER

Element 1d. Student Learning for Teacher Candidates
1. Identify Two Examples of Target-Level Activities

2. Exchange Your Paper/Ideas with a Colleague
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1d. Student Learning for Teacher Candidates (INT)

Unacceptable

Acceptable

= Teacher candidates
cannot accurately
assess student
learning or develop
learning experiences
based on students'
developmental levels
Or prior experience.

Teacher candidates focus
on student learning.

Teacher candidates assess

and analyze student
learning, make
appropriate adjustments
to instruction, and

monitor student progress.

They are able to develop
and implement
meaningful learning
experiences for students
based on their
developmental levels and
prior experience.

Teacher candidates focus
on student learning and
study the effects of their
work.

They assess and analyze
student learning, make
appropriate adjustments to
instruction, monitor student
learning, and have

a positive effect on
learning for all students.
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1d. Student Learning for Teacher Candidates (ADV)

Unacceptable

Acceptable

= (Candidates in
advanced programs
for teachers have a
limited
understanding of the
major concepts and
theories related to
assessing student
learning.

" They do not use
classroom
performance data to
make decisions about
teaching strategies.

" They do not use
community resources
to support student
learning.

Candidates in advanced
programs for teachers have
a thorough understanding
of the major concepts and
theories related to
assessing student learning
and regularly apply these in
their practice.

They analyze student,
classroom, and school
performance data and
make data-driven
decisions about strategies
for teaching and learning so
that all students learn.

They are aware of and
utilize school and
community resources that
support student learning.

Candidates in advanced
programs for teachers have a
thorough understanding of
assessment.

They analyze student,
classroom, and school
performance data and make
data-driven decisions about
strategies for teaching and
learning so that all students
learn.

They collaborate with other
professionals to identify and
design strategies and
interventions that support
student learning.
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V. Target Level Performance

Element 1d. Student Learning for Teacher Candidates

Possible examples of target-level activities :

= Teacher candidates are systematically collecting data on student
learning during their clinical practice, compiling the data, and analyzing
the data as they reflect on their practice and make adjustments to
improve learning.

= Achievement data of students who are being taught by recent
completers of the unit's programs indicate that completers are having a
positive impact on student learning.

= Advanced teaching candidates are providing leadership in their schools
in the appropriate use of assessments and in making data-driven
decisions about classroom instruction.
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Thank You
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